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THE CURRICULUM MAPPING CABINET:
ROLES AND RESPONSIBILITIES




o MULTI-YEAR COMMITMENT

oTURNKEY TRAININGS / CURRICULUM COACHING

oCABINET AND COUNCIL MEMBER

¢ CURRICULUM DESIGNER/MAPPING SOFTWARE POINT PERSON
¢ STRENGTHEN/THE CURRICULUM FOUNDATION

. ADVANCE THE WORK THROUGH THE PHASES AND AS THE WORK
SHIFTS IN AND OUT'THE PHASES




I —

' I I

. Laying the Core Foundation

 Laying the Foundation: Definition and Purpose
» Unpacking and Translating the Standards
* Ensuring Precision and Quality through Core Crosswalks

II. Launching The Mapping Process

* Mapping the Curriculum
 Unit Design
» The Big Picture - Consensus Maps

II1. Sustaining the Core Mapping Process: Informing Curriculum with
Assessment Data

* Informing the Maps through the Review of Data

* Developing Benchmark Assessments

* Integrating 215 Century and Literacy Skills into the Maps

* Five Alignment Perspectives to the Common Core — Master Mapping
* Developing an Implementation Plan

IV. Advancing the Work: 21st Century Upgrades

» Upgrading Dated Content, Skills, and Assessments

* Integrating Web 2.0 tools, Digital and Media Literacy
» Versioning: New Structures and Forms

* Responding to the Future

*H. H. Jacobs. (to be released, 2011). Mapping to the Core: Integrating the Common Core Standards into Your Local School Curriculum.
School Improvement Network Publications: SLC, Utah.
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/Complexity and Rigor




NY State Test Item 5th Grade Math (2005)

12 Pierre is making an apple crumb pie using the items below.

; &
APPLE CRUMEB PIE

Crumb Filling

33" cup flour 4 cups sliced apples
1 1
¥ cup sugar 5 cup sugar

1 -
:l' cup butter 3 cup raisins

§i: ~

How much total sugar must Pierre use to make the pie crumb and filling?
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Example Common Core Performance Task 5th
Grade Math

Stuffed with Pizza

Tito and Luis are stuffed with pizzal Tito ate one-fourth of a
cheese pizza. Tito ate three-eighths of apepperonipizza. Tito ate
one-half of a mushroom pizza. Luis ate five-eighths of acheese
pizza.Luis ate the other half of the mushroom pizza. All the
pizzas were the same size. Tito says he ate more pizza than Luis
because Luis did not eat any pepperoni pizza.Luis says they eachate
the same amount of pizza.Who is correct? Show all your

mathematical Thinking.|

www.engageNY.org




Example Annotated Student Work

The student
models with
mathematics.
The area
model/diagram
of the pizzas is
accurate,
labeled, and a2
key defines Tito,
Luis, and the
types of pizzas.
The student uses
the diagram to
record some of
her/his extended
thinking to
percents and
decimals.

Stuffed with Pizza

Tito and Luis are stuffed with pizzal Tito ate one-fourth of a cheese
pizza. Tito ate three-eighths of a pepperoni pizza. Tito ate one-half of
a mushroom pizza. Luis ate five-eighths of a cheese pizza. Luis ate the
other half of the mushroom pizza. All the pizzas were the same size.
Tito says he ate more pizza than Luis because Luis did not eat any
pepperoni pizza. Luis says they each ate the same amount of pizza.
Who is correct? Show all your matherg(aﬁczb g\inking.

Tooill find Who 13 correct;, Tito
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The student is able to
make sense and
persevere in solving
the problem. The
student demonstrates
correct reasoning of
proportional parts of
a whole, correctly
assigns each boy pizza
pieces, and finds the
correct equivalent
fractions to state a
correct answer. The
student verifies
her/his answer with
decimals and percents
and brings prior
knowledge of
statistics to the
solution.

P pepperoni
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Answer . Luis Was
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Common Language / Intent




/ Unit
. Appraisal
\ Annotated

3







To Support Data Informed

Decision Making




Data informs your decisions

Curriculum data Assessment data
aligned to standards aligned to standards

State and
National

Data informed culture to improve student achievement




Clarity and
Transparency are
important. Is
what you intend
apparent to
others?

Is Lively and
Dynamic
instruction
apparent?

Do your
assessments
provide
Evidence that
skills have been

mastered? Big
Ideas answered?

C.L.E.A.R.

Does your
Alignment
representa
balance in
content, skills,
and
assessments?

Compared to the
previous version
of your unit, is
the new one
Robust, Hearty,
and Strong?
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Social Studies Standards?

Assessments|/Lessons Suppilemental info ion|| Standards
[How have other cultres i D.’.’me BN OPION DIeCe, provaing 1150 NCOMOrES 3 @ity ¢ W oo SRudes ta I Dook L3432~ Use sentencelevel
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*Clarity: This unit does not have enough information to be e e

Wil Ise Inkrng words

replicated with fidelity. and gheases (o9 bocause

therefore since %

examgie) 10 eCt oomon

*Lively (and Robust): Based on the included lessons and
supplemental information, it seems to suggest that there may be conchodog stk
opportunities for Lively and Robust instruction, but there is no
evidence for that.

*Evidence: No evidence of proficiency with included skills is
listed.

*Alignment: See subsequent slides. Connections need to be more
in depth.
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Mecsture promary
sources and teChnoiogy
dunng instruchon

Dwnte an OPIION PIeCE, prowding
re3s0ns 10 SUPPOA your Opamon
incorporating descnptive woeds
Reading Tasks
Draveng Concluswons
Sequence of Events

DOraily descride characters in the story
and expian how ther sctions efect the
sequence of everts

QAnswer questions 1o demonstrate
understanding of the text using facts and
background knowledge to draw ‘
conclusions - Ale LX)
Atlactx Crossng Qevel 773
Ihe New Seccer Ball (Level Q)
Ihe ooy of the Ratue (Levels

"l' L&

Vocabulary/Language
Skills

Context Clues

Weoed Structure
Descnptave Words

Without the assessments, specific alignment is difficult. All three of the skills
translated from the standards are surface level, and could be explored with greater
depth. For instance, and depending on the assessment, students are asked to
describe the characters and explain how the actions affect the sequence of events.
They do this orally. If the assessment is of a higher cognitive complexity, i.e.,
writing with the intent of drawing conclusions based on character descriptions and
actions, then they weren’t necessarily prepared for the assessment moment.
Standards shaded in red need to be represented here specifically. There also seems
to be quite a bit of content missing as well, for example: linking words and phrases,
writing conclusion statements, organization of writing (beyond just sequencing),
and writing introductions. There should be evidence of specific elements of writing
instruction and the skills to go with those elements. Additionally, there should be
formative evidence of the mastery of skills before the final assessment moment as
represented by the opinion piece.
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Reading Tasks
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Sequence of Events

.
LWOraly Gescnde Characiers in the slony
and expian how theu schions efect the

sequence of everts

l'.‘..f«'xs.r.»_-v Queshions 10 demonsirge
understanding of the text using facts and
Vocabulary/Language background knowledge to draw

Skills concluswons

Context Clues
Weoed Structure

Descnptwve Words

A note on Lively and Robust instruction: There are several opportunities here
for depth and engagement, differentiated and scaffolded instruction, and
authentic / real world learning moments. Know that “lively” and “robust” are
somewhat subjective, but it should be apparent to the reader of this unit that
attention has been paid to what should be represented in modern
instructional practices, meaning that the college and career readiness
capacities are highly transparent. There is not enough evidence to support
the claims here that this unit is in alignment of CCR capacities 1 and 3.
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(J America's Beginnings

Essential Questions|[Content

Q

Q

Early Geography
Colomal Expenence
Freech & Indian War

Events leading to the Amencan
Revolution

War for Independence

Assessments
LUS Map
ASSIGNMEnt

LUnk 1. Eary

Begnnings Test

Supplemental information _|[Standards |

'

W 1 1.1.7 ~ anaiyze the dewslopment of Amencan
| culture. explamng how Kdeas wlues, belefs
| and tradtions hawe changed ower hme and how
| ey unte al Amencans
‘ 1 = COMOars g COPRIESE the axpenancas of
| Gfferert ethrac natonal and rebgous goups
nciudng Natwe Amencan Indans, n the Unted
ii\'xe: expianng ther contnbutions to
SOCWty and culturs
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| Charactienstics of dffecent regons and people
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| analyzing how an author uses and refines the
| maanng of 3 ey term ower the cowrse of 3 text
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*Clarity: The content and skills are clear enough to replicate, but much additional 3111128 ~ Extuste a0 sufher's premises
|clams and ewdence by comoborating or

information (see alignment section) is needed and what is here needs clarification. |aonaion thens with otiver iafssution

*Lively (and Robust): Without the inclusion of activities/lessons, there is little evidence

' 8

for depth and engagement, although, there are opportunities apparent. (such as
upgrading the measurable verbs, engaging in specific vocabulary instruction, and

leveraging available technology)

*Evidence: Without knowing what is on the Unit 1 test, there is little written evidence
here to support what proficiency looks like. The Map Assignment is not described but
seems to support one part of one skill statement.
*Alignment: See subsequent slides. Connections need to be more transparent and in

depth.
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Essential Questions||Content
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RH 11-12.4 ~ Determne the meanng of words
and phrases 3s they are used n 3 texd, ncluding
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e nd
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The standards in green are loosely represented in the content and skills. The remainder BT L orTnes
of the standards do not seem to match what is being developed in this unit. The B I e e )

standards indicate an analysis of the development of culture, Native American and RH 11-128 ~ Evaluste an suthor's premises
2 ] A : X clams and ewdence by comoborating or
other cultural groups’ experiences, and the shaping of the American Society and chalengng them with cther rformanon

culture. The content and skills evidenced here point to an exploration of war.

Alignment to the included Common Core standards is not evidenced in this unit plan.
The inclusion of the vocabulary words is here, however, they seem to point to
supporting the content and skills versus the standards.

Additional note: There seems to be additional moments of Essential Questions in the
content column. These exploratory questions may inform additional content pieces,

skills, or opportunities for robustness and attention to the College and Career Readiness
Capacities.
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Essential Questions||Content | mim_
[.J m 0 [.J' Map the dewioormert of Amencan

Early l:.c'q:)v\,;(“, srt s Amencar ASSIGNMEnt

LUne 1 Earty

Solomsal Expenence : -
Begnnings Test

rench & Indian War

Events leading to the Amencan
Revolution

War for Independence

Aside from the standards, and based solely on the content and
skills evidenced here, there is a lot of information for only two
~assessments. Without the explanation here, some clarification is
needed on what the map assignment is assessing and whether or
not the depth and rigor of that assignment is developmentally
appropriate. The creation of the Venn diagram, the creation of a
timeline of events, and the comparative analysis of cultures are
opportunities to engage ALL of the CCR capacities in some way.







ACTION PLAN OPTIONS:

o7 STEP REVIEW PROCGESS
oRESULTS MEETING PROTOCOL
o COMMITTING PROTOCOL

¢ COMMUNICATING PROTOCOL







The Seven-Step Review Process

. Collecting the Data

. First Read-Through

. Small Group Review

. Large Group Comparisons

. Determine Immediate Revision Points

. Determine Points Requiring Research and Planning
. Plan for Next Review

NOOAROWODN--

Jacobs, H.H. (1997). Mapping the big picture: Integrating curriculum and assessment K-12. ASCD.










